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Abstract 
Motivation in foreign language learning has been recently conceptualized as a variable which is closely associated 
2005). The purpose of the present study was to investigate the extent to which 
gender, which is an aspect of learner identity, is related to the motivational orientations of high school English 
language learners in Iran. The participants of the study included 305 female and 96 male high school English 
language learners in the first, second, third and fourth 
6-point Likert scale and Cronbach's alpha reliability demonstrated that the obtained data was reliable. The Mann-
- -
among the male high school English language learners and differences in the other motivational orientations were not 
statistically significant. The findings are interpreted within the social, historical and cultural context in which men 
have been historically regarded as the breadwinners of the family. Implications of the results are discussed. 
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1. Introduction 
of many research studies in second/foreign language 
acquisition can be regarded as one of the most important educational variables identified so far in the 
field. Results of previous research have indicated that motivation is the key variable which has 
determining effects on L2 learner achievement (e.g. Gardner, 1985; Oxford & Shearin, 1994). In addition,  
it has been shown that the  variable is closely related to L2 learner identity and autonomy (Benson, 2007; 
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Spratt, Humphreys & Chan, 2002; Ushioda, 2011).  
The relationship between L2 motivation and gender of second/foreign language learners has been 
investigated in a number of studies. For example,  (2005) argued that male learners are 
less motivated to acquire the English language in Hungarian schools. The issue, however, has not been 
explored in the Iranian context of foreign language learning in spite of the social, historical and 
educational peculiarities of this educational context (Farhady, Hezaveh & Hedayati, 2010; Kiany, 
Mahdavy & Ghafar Samar, 2011; Namaghi, 2010; Riazi, & Mosalanejad, 2010). In order to address the 
problem, the present study examined the degree to which gender is related to learner motivation in a high 
school context of English language teaching in Iran. Therefore, the following research questions have 
been formulated: 
 
1. Are there differences in different motivational orientations between male and female high school 
English language learners in Iran? 
 
2. Are the differences in the motivational orientations of male and female high school English 
language learners statistically significant?  
2. Motivation in Second/Foreign language learning 
From 1960 to 1990 much of L2 motivation research can be attributed to Gardner and Lambert who 
distinguished between the integrative and instrumental orientation for L2 learning. According to the two 
-psychological approach, integrative orientation is as an orientation to 
adopt certain behaviours characteristic of the target cultural group while instrumental orientation 
emphasizes the practical values of learning a language. They also indicated that integrative orientation is 
necessary for higher levels of L2 achievement (e.g. Gardner, 1985; Gardner and Lambert, 1972). Results 
orientation is especially important for the acquisition of communicative language skills. In the 1990s, 
however, the integrative/instrumental dichotomy was criticized for emphasizing the social milieu 
addition, it was argued that in the case of learning a lingua franca such as English, it is not appropriate to 
refer to the native speakers as the owners of the language (Coetzee-Van Rooy, 2006; Lamb, 2004). 
ge 
learners who may never have the opportunity to communicate with the native speakers of the language. In 
order to respond to these theoretical and practical shortcomings, alternative models of L2 motivation were 
proposed to complement the instrumental/integrative dichotomy (e.g. Crooks & Schmidt, 1991; Tremblay 
& Gardner, 1995).  
integrative/instrumental theory of L2 motivation can be regarded as one of the recent major developments 
in second language motivation research. According to this model, integrativeness is redefined as an 
internal process of identification within a lea -concept rather than his/her identification with an 
(e.g. Higgins, 1987; Markus & Nurius, 1986) established a link between the self-concept and motivation.  
The relationships between the new motivation construct and integrative/instrumental 
conceptualization was investigated by examining the correlations between integrativeness , ideal L2 
self , instrumentality  and ought-to L2 self  (Taguchi, Magid & Papi, 2009). The study which used 
correlations between ideal L2 self and instrumental-promotion than with instrumental-prevention. 
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However, higher correlations were found between ought-to L2 self  and instrumentality-prevention  
type of motivation. The magnitude of correlations between integrativeness  and ideal L2 self  was also 
found to be large. The results caused the researchers to conclude that the traditional instrumental 
motivation includes the two separate dimensions of promotion and prevention and that integrativeness  
and Ideal L2 self  are two closely related concepts. In the present study motivational differences of 
female and male students will be assessed within the framework of  
 
3. Participants 
The participants included 305 female and 96 male high school English language learners in the first, 
second, third and fourth grade of high school. Convenient sampling was used to select students from 
different high school schools which were located in both rural and urban areas in Mazandaran. The age 
range of the participants was between 14-18 years old. 
4. Instrument 
The L2 motivational self  (2005) was the theoretical framework 
high school foreign language education. The questionnaire consisted of 40 6-point Likert scale items and 
included both statement-type and question-type scales. Construct validity of the questionnaire was 
checked by performing principle component analysis using varimax rotation. The analysis yielded seven 
factors which explained 57.51% of the total variance. The reliability of the data collected through the 
motivation questionnaire was also checked using Cronbach Alpha reliability. Information regarding the 
seven components, the number of items appearing under each factor and reliability of the results are 
presented in Table 1: 
 
                            Table 1. 
Composites of motivational variables with Cronbach Alpha 
reliability 
 
 
 
 
 
 
5. Procedure 
The data related to the students L2 motivation was collected by making personal contacts with 
teachers who volunteered to administer the motivation questionnaire in different schools. The teachers 
were given the necessary instructions for questionnaire administration. As it was reported by the teachers, 
students took almost 15 minutes on average to respond to the questionnair
responses to each group of items which appeared under each of the seven components were added up and 
then the raw scores were converted into percentage data. 
 
Factors Number 
of items 
Reliability 
Interest 13 .92 
Ought-to L2 self 6 .76 
Cultural orientations  5 .80 
 Ideal L2 self 5 .80 
Instrumentality-promotion 5 .73 
L2 anxiety 3 .71 
Instrumentality-prevention 3 .60 
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6. Data Analysis and Results 
The first research question was addressed by obtaining descriptive statistics of the data which had 
been collected through the questionnaire. ought-to L2 self ultural 
orientations deal L2 self nstrumental-promotion
school English language learners. And female English learners showed a higher level of L2 anxiety  and 
instrumental-
school learners. 
     Table 2.  
     Descriptive statistics of motivational variables by gender 
 
 
 
 
 
 
 
 
 
 
 
                     Note: 1=female English learners; 2=male English learners 
         
In the next stage motivational orientations of students were compared to show whether the differences 
were statistically significant. Results of Shapiro-Wilk showed that normality assumptions were violated 
(p<.05), therefore, Mann-Whitney test was utilized to check the differences.  Table 3 shows that differences 
- -
motivational differences between the two groups were not significant.  
 
Table 3.  
Mann-Whitney-Wilcoxon test for comparing the two groups in 
terms of motivational orientations  
 
 
 
 
 
 
*Significant differences between the two groups (p<.05) 
**Significant differences between the two groups (p<.01) 
 Group N Mean SD 
Interest  1 305 67.97 18.75 
  2 96 67.37   19.54 
Ought-to L2 self 1 305 57.41 17.68 
 2 96 62.41 17.63 
Cultural orientations  1 305 69.26 20.29 
 2 96 73.22 21.39 
Ideal L2 self 1 305 72.37 19.35 
 2 96 77.56 17.44 
Instrumental-promotion 1 305 75.61 15.86 
 2 96 79.37 17.33 
L2 anxiety 1 305 61.40 19.77 
 2 96 57.46 18.79 
Instrumental-prevention 1 305 76.06 17.28 
 2 96 71.23 18.54 
 
 
Mann-
Whitney 
Wilcoxon Asymp. 
Sig. 
Interest 14533 19189 .91 
Ought-to L2 self 11985 58650 .00** 
Cultural orientations 12885.5 59550.5 .07 
Ideal L2 self 12405 59070 .02* 
Instrumental-promotion 12077 58742 .00** 
L2 anxiety 12824 17480 .06 
Instrumental-prevention 13128.5 17784.5 .12 
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 7. Conclusions 
The study aimed to investigate the role of gender in the motivation of high school English language 
, 
their L2 self in the future, is significantly higher among the male high school English learners. The result 
shows that male students who perceive themselves as the breadwinners of the family feel more motivated 
to learn English as they regard the learning of the foreign language as more connected to their success in 
-
reveals that male English language learners see a closer association between knowledge of English and 
social and economic promotion which has been traditionally more important for the male.  In addition, 
ught-to L2 self
significantly higher among the male English language learners. This finding suggests that society is also 
more inclined to encourage the male learners to learn English. One conclusion which can be drawn is that 
since the male have been traditionally regarded as the breadwinners in family, they feel more responsible 
to maintain the family and therefore feel a greater need for the learning of the language. The perception is 
further reinforced by the social pressure which encourages the male to maintain their social position as 
the family breadwinners.  
Although the motivational orientations which were investigated in this study were mostly developed 
in the broader social, historical and educational context, it was found that the effects can be seen in the 
classroom context.  Therefore, it seems that any improvement within the system depends on the 
willingness of the stakeholders including educational decision-makers, teachers, students, parents, etc to 
resolve these motivational differences between the two genders.   
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